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	10.00 am ARRIVAL & REGISTRATION

	11.00 am
WELCOME

Opening Interview Panel

    

      Chairperson: Sebastian Brückner  ·  Willibald Gebhardt Institute 

  HEINZ ASCHEBROCK  
    President of  Willibald Gebhardt Institute, Muenster, Germany    

     Welcome Interview with representatives of the CEREPS Summit  
     2026 organising partners organisations and supporters

	11.30 am OPENING KEYNOTE 

Growing up of children and adolescents  
with exercise, games, and sports

       Chairperson: Nils Neuber  ·  Institute of Sports & Exercise Science Münster 

  BERNHARD KALICKI  
     German Youth Institute, Munich, Germany

	12.30 pm LUNCH BREAK

	 1.30 pm INVITED EUPEA SYMPOSIUM

Quality Physical Education and School Sport –  
a position statement of EUPEA

       Chairperson: Avelino Azevedo  ·  EUPEA

  BILJANA POPESKA  
    Executive Board of EUPEA 

    NIGEL GREEN  
      Executive Board of EUPEA & Chair of IPLA

	 2.30 pm COFFEE BREAK

	 3.00 pm SYMPOSIUM 

Moving schools, moving Nations:  
Active school approaches across Europe

      Chairperson: Katalin Kälbli  · Hungarian School Sport Federation

  KAREN COTTER  
       Department of Education and Youth, Healthy Ireland, Dublin

      KATRIN MÄGI  
    University of Tartu, Estonia

    ANDREAU RAYA DEMIDOFF  
    Deporte, Educación y Salud, Madrid, Spain

    MÓNIKA KAJ 
       Hungarian Schoolsport Federation, Budapest, Hungary

	 4.30 pm COFFEE BREAK

	 5.00 pm SYMPOSIUM

Inclusive Physical Education Teacher Education:  
A Cross-National Perspective

       Chairperson: Yoonkyu Song  ·  Institute of Sports & Exercise Science Münster

  ERICA GOBBI  
       University of Padua, Italy 

       KATERINA JASANSKÁ  
       Charles University Prague, Czech Republic 

       HELGA LEINEWEBER  
    University of Muenster, Germany

	 7.00 pm DINNER
Mövenpick Hotel

MONDAY   ·   JUNE 29
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TUESDAY   ·   JUNE 30

	 9:00 am CEREPS GENERAL ASSEMBLY

	10.00 am COMMEMORATIVE LECTURE

on Maurice Pieron

       Chairperson: Uwe Pühse  ·  UNESCO Chair University Basel

  MARC CLOES  
    Université de Liège, Belgium

	10.30 am COFFEE BREAK

	11.00 am KEYNOTE 

Active Schools, Lifelong Movement:  
Translating Evidence into School Practice

       Chairperson: Erin Gerlach · CEREPS, University of Hamburg

  AMIKA SINGH  
    Mulier Institute, Utrecht, Netherlands

	12.00 pm LUNCH BREAK

	 1.00 pm INVITED FIEPS SYMPOSIUM

Experience with Tandem Teaching  
in Primary Physical Education

       Chairperson:  Manolis Adamakis  ·  National & Kapodistrian University  
                                  of Athens 

  BRANISLAV ANTALA 
    Vice-President of FIEPS, Comenius Universtiy, Bratislava,  
      Slovakia

    GABRIELA LUPTÁKOVÁ  
      General Secretary of FIEPS, Comenius Universtiy, Bratislava,  
      Slovakia

	 2.00 pm COFFEE BREAK

	 2.30 pm WORKSHOP

All-day schools in Europe – an opportunity  
for more exercise, games, and sports?

       Chairperson: Elisabeth von Plettenberg  ·  Sportjugend Hessen, Germany

  ILARIA FERRARI EHRENSBERGER  
      University of Teacher Education, Zurich, Switzerland

      JESSICA SÜSSENBACH  
    Leuphana University, Lueneburg, Germany

    THOMAS MLINEK 
      FIT Sport Austria, Vienna, Austria

	 4.00 pm COFFEE BREAK

	 4.30 pm SYMPOSIUM

I coach kids

       Chairperson: Sebastian Brückner  ·  Willibald Gebhardt Institute

  DECLAN O'LEARY  
       Sport Ireland Coaching, Dublin, Ireland

     GARY HODGSON,  
       ICOACHKIDS, Leeds Beckett University, UK

      KATHARINA MORLANG
       German Sports Youth (dsj), Frankfurt, Germany

      TIM BRENTJES
       German Basketball Federation, Hagen, Germany

	 7.00 pm DINNER & CEREPS EARLY CAREER AWARD
Caputos

EARLY 

CAREER 

AWARD 

Poster Session

9.00 am –6.00 pm
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EARLY 

CAREER 

AWARD 

Poster Session

9.00 am –6.00 pm

	 9.00 am INVITED YOUTH SPORT POLICY LECTURE 

The Origins and Evolution of HEPA Paradigm  
in the European Context (2000 – 2025)

        Chairperson: Roland Naul  ·  CEREPS

  JACOB KORNBECK 
    University of Lille, France / Free University of Brussels, 
      ULB, Belgium

	 9.45 am COFFEE BREAK

	10.00 am KEYNOTE

CHIME for Early Childhood: UK and European 
Perspectives on Education, Health and Inclusion

       Chairperson: Fiona Chambers  ·  University College Cork

  KRISTY HOWELLS 
    Canterbury Christ Church University, UK

	11.00 am FINAL PANEL DISCUSSION

New Horizons for Children & Youth Sport   
in Schools and Sport Clubs

       Chairperson: Francis Ries  ·  University of Seville

  JACOB KORNBECK 
      University of Lille, France / Free University of Brussels, 
      ULB, Belgium         

      NILS NEUBER 
    Willibald Gebhardt Institute / University of Muenster,  
      Germany

    ERIN GERLACH 
    CEREPS, University of Hamburg, Germany 

    BILJANA POPESKA 
    EUPEA, University of Goce Delčev, Shtip, North Macedonia

    UWE PÜHSE
      UNESCO Chair, Basel, Switzlerland

	12.15 pm LUNCH

	 1.00 pm DEPARTURE

WEDNESDAY   ·   JULY 01
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  BERNHARD KALICKI 		
	 German Youth Institute (DJI), 		
	 Munich, Germany

Throughout their childhood, children are spending more and more time in institutions. This 
increases the need to transform educational settings (preschool, elementary school, all-day 
programs) into exciting, stimulating, and welcoming environments for learning and living. Key 
considerations for designing developmental environments for children and adolescents include 
the vast and diverse learning potential of the child, their opportunities for participation and self-
expression, as well as their subjective well-being within these social settings. The potentials of 
exercise, play, and sports for personal well-being, for experiencing autonomy, competence, and 
relationships, and for social learning is explored. Implications for educational practice, the design 
and governance of educational systems, and for educational research are offered for discussion.

Growing up of children and adolescents with exercise, games, and sports

  BILJANA POPESKA 
	 Executive Board of EUPEA

This work presents the development of the EUPEA position statement on Quality Physical 
Education (QPE), addressing urgent international concerns such as declining physical activity, 
increasing mental health challenges, widening social inequalities, and growing expectations for 
schools to promote holistic development. In this context, QPE is highlighted as a vital element of 
a balanced curriculum and as crucial to the physical, cognitive, social, and emotional wellbeing of 
children and youth. The symposium introduces the conceptual foundations of the EUPEA position 
statement, the identification of core characteristics, alignment with global policy frameworks, and 
implications for educational practice. QPE is positioned within global efforts to foster inclusive, 
equitable, and high-quality education systems that support lifelong participation in physical 
activity and overall wellbeing.
QPE is defined as a planned, progressive, and inclusive learning experience that nurtures 
students’ physical literacy — encompassing motivation, confidence, competence, knowledge, 
and understanding for lifelong engagement. The statement advances a holistic, pedagogically 
grounded perspective, moving beyond traditional views of PE. A key contribution is the 
articulation of 13 interrelated characteristics of high-quality provision, including developmental 
and holistic approaches, lifelong focus, inclusive and engaging curricula, meaningful assessment, 
life skills promotion, integration within the broader curriculum, qualified teachers, sufficient time 
and resources, informed policymaking, leadership support, and diverse pedagogical strategies.
The statement aligns QPE with major global agendas, notably the United Nations Sustainable 
Development Goals (SDGs) and the Inner Development Goals (IDGs), showing QPE’s contribution 
to health, quality education, gender equality, reduced inequalities, sustainable communities, and 
active citizenship, while fostering resilience, empathy, collaboration, and agency.
Key priorities for advancing QPE across Europe include recognizing PE as a core subject, increasing 
curriculum time, investing in teacher professional development, ensuring inclusive access, and 
using evidence-based approaches to monitor quality. 
Finally, the symposium highlights the collaborative process behind the statement, involving work 
done during EUPEA Forums, seminars, and expert meetings with teachers and educators from 
various European contexts. These exchanges informed the identification of shared principles and 
contextual differences, reinforcing that access to high-quality PE is a fundamental right and a vital 
investment in a healthier, more inclusive, and sustainable future across Europe.

Keywords: Quality Physical Education (QPE), teacher collaboration, implications for practice, 
priority actions

Quality PE position statement of EUPEA

ABSTRACTS
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Established in 2010 by the Department of Education, the Active School programme was created in 
response to declining physical activity levels among Irish schoolchildren. Its mission is both simple 
and ambitious: to get more schools, more active, more often. 

The Active School programme currently offers three different levels and types of supports to 
schools: 
Active School Flag (ASF): Primary schools (4 – 12 years), wishing to become an accredited 
Active School engage in a process of self-evaluation. Thereafter, they work to meet a series of 
ASF success criteria that demonstrate their commitment to achieving a physically educated 
and physically active school community. The process offers both structure and flexibility, 
allowing schools to progress at a pace that suits their context while maintaining a clear focus on 
continuous improvement. Research demonstrates that ASF delivers meaningful and sustainable 
benefits. Schools report increased physical activity levels, improved teacher confidence, stronger 
community partnerships, and enhanced inclusivity. Key learnings from the initiative’s 15‑year 
lifespan highlight the importance of understanding the education sector, maintaining an ongoing 
consultation with schools and recognising effort, creativity and success, at every opportunity.  

Moving schools, moving Nations: Active school approaches across Europe   KAREN COTTER
	 Department of Education and  
	 Youth, Healthy Ireland, Dublin

   NIGEL GREEN 
        Executive Board of  
        EUPEA & Chair of IPLA This presentation explores the relationship between Quality Physical Education (QPE) and physical 

literacy, positioning QPE as the primary educational vehicle through which physical literacy is 
developed. Physical literacy, defined by the International Physical Literacy Association (2017) 
as the motivation, confidence, physical competence, knowledge, and understanding to value 
and engage in physical activity for life, provides a holistic framework for understanding lifelong 
engagement in movement. The presentation argues that QPE operationalises this framework 
by delivering structured, inclusive, and developmentally appropriate learning experiences that 
nurture these essential attributes.
Central to this discussion is the role of QPE in establishing movement competence, knowledge 
and understanding, self-confidence, and the motivation to participate in physical activity beyond 
the school environment. The presentation emphasises that QPE extends should adopt a holistic 
approach that integrates cognitive, emotional, and social learning, with physical learning, 
enabling students to develop teamwork, leadership, emotional regulation, and ethical decision-
making. These elements foster deeper understanding and personal meaning to young people.
The presentation also highlights the importance of inclusive and accessible teaching practices 
within QPE. By adapting learning to meet diverse needs and abilities, QPE ensures equitable 
opportunities for all learners to progress along their individual physical literacy journeys. This 
inclusive approach promotes positive experiences, enjoyment, and intrinsic motivation, which 
are key factors in sustaining lifelong engagement in physical activity. Furthermore, exposure to a 
broad range of activities allows learners to discover personal interests, supporting autonomy and 
long-term participation.
A critical component of effective QPE is the role of qualified and reflective educators. Through 
intentional pedagogy, authentic assessment, and supportive learning environments, teachers 
facilitate not only skill development but also self-awareness and personal growth. This reflective 
process strengthens learners’ understanding of their own progress and reinforces their confidence 
and motivation.
Ultimately, the presentation concludes that physical literacy represents the intended outcome of 
effective QPE, while QPE serves as the structured educational process that enables its development. 
By fostering competence, confidence, motivation, and understanding, Quality Physical Education 
equips learners with the knowledge, skills, and attitudes necessary to lead active, healthy, and 
fulfilling lives.

Keywords Physical literacy, Quality Physical Education, Pedagogy, Learning, Holistic. 

Quality Physical Education and Physical Literacy
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Active School Flag Post‑Primary (ASFPP), a tailor‑made accreditation process for the secondary 
school sector (ages 12-18 years), launched in 2025, following a seven‑year co‑design process. 
ASFPP adopts a unique adolescent-led approach to tacking youth physical inactivity, supporting 
schools to create active, inclusive, and wellbeing‑focused environments. It blends student voice, 
student leadership and partnerships to promote healthier, more engaged, and more resilient 
young people. Researchers found the process to be feasible, sustainable and valued by schools, 
bringing tangible benefits to student leaders in terms of key learning skills, improved wellbeing 
and increased physical activity. The development and design of ASFPP will be the focus of the 
symposium presentation.
The Active School programme also promotes a broad range of annual Physical Activity 
Participation Initiatives, open to all schools. These structured and inclusive initiatives are 
designed to appeal to both students and teachers, supporting the integration of physical activity 
into teaching and learning while expanding the range, type, and frequency of movement 
opportunities available throughout the school day. A suite of multi‑level supports – including 
webinars, video tutorials, guidance on inclusion, teaching resources, and sports equipment — 
ensures that these initiatives are practical, accessible, and school‑friendly. Many initiatives are 
delivered in collaboration with national organisations and sports bodies, further enriching the 
opportunities available to schools. 
The Active School programme works ‘for’ and works ‘in’ Irish schools. The distributed leadership, 
shared ownership, whole-of-school approach ensures engagement is not dependent on one 
enthusiastic teacher or a single programme cycle. Instead, it becomes part of the school’s identity 
and long‑term development. 
From a policy perspective, the programme provides a low-cost, high-impact, practical mechanism 
for operationalising national and international commitments, supporting the implementation 
of curriculum frameworks, contributing to WHO physical activity targets, and strengthening 
cross‑sector collaboration. The longevity of the Active School programme is a testament to its 
adaptability and its ability to meet schools where they are, supporting incremental, sustainable 
change.

  KATRIN MÄGI  
    University of Tartu, Estonia

Schools in Motion programme is a nationwide initiative in Estonia that aims to co-create a 
physically active and movement-supportive school culture through a whole-school approach. 
Launched ten years ago with 10 pilot schools, the programme has grown into a network of over 
200 schools, reaching more than half of students in general education and influencing wider 
national trends in students’ perceived opportunities for physical activity.
The programme is grounded in a co-creation approach, recognising schools as key agents of 
change. Instead of prescribing fixed solutions, schools are supported in analysing their own 
contexts, setting goals, and developing locally relevant practices. This is facilitated through self-
evaluation tools, collaborative seminars, professional development, and continuous peer learning 
within a national network. The development process has been iterative and research-informed, 
combining action research, feedback from schools, and ongoing evaluation.
A central principle of Schools in Motion is the systemic integration of physical activity into all 
segments of the school day. This includes active commute to- and from school, physically active 
learning, active recess, quality physical education, physically active extra-curricular activities and 
events and supportive school environments. In addition attention to teachers’ well-being and 
opportunities to be physically active has been in focus. Importantly, physical activity is reframed 
as a resource for teaching and learning contributing to improved motivation, engagement, and 
well-being among students.
The presentation also reflects on challenges, including scaling support through regional 
networks, addressing the needs of older students, and integrating movement-based approaches 
into teacher education. Overall, the Schools in Motion programme demonstrates how co-creation, 
evidence-informed development, and strong partnerships can foster meaningful and scalable 
transformation in school culture.

Schools in Motion: Co-Creating Active School Culture in Estonia
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Background and aim of the study: The World Health Organization recommends at least 60 
minutes of daily physical activity for children aged 5–17; however, approximately 80% of school-
aged youth in Europe do not meet this guideline. Additionally, every fourth child is overweight or 
obese in Hungary, and most students require improvement in at least one component of physical 
fitness. The COVID-19 pandemic further deepened inactivity and worsened fitness levels. As 
children spend a substantial part of their day in school, educational settings play a crucial role in 
shaping health behaviours, particularly in disadvantaged areas with limited access to organised 
sport. In response, the Hungarian School Sport Federation launched the Active School Program in 
2022. The program aims to improve students’ health, fitness and health awareness by embedding 
physical activity into everyday school life through a comprehensive, whole-school approach, 
while building a sustainable national network of active schools.
Methods: The program builds on international Active School models and national development 
experience. Schools voluntarily join a quality management and certification system structured 
around five intervention areas: quality physical education, quality school sport, health-promoting 
environment, partnerships and communication, and student involvement. Approximately 80 
professional criteria guide implementation, allowing schools to tailor development to their local 
context. A multi-level support system ensures implementation, including a national coordination 
centre, seven regional hubs and county-level coordinators, as well as continuous professional 
training, workshops and an online platform supporting planning, monitoring and knowledge 
sharing. The motivational system enables schools to redeem the points they have earned for 
rewards (e.g. equipment, services). Evaluation combines annual student questionnaires on 
physical activity, attitudes and wellbeing with objective fitness data from the Hungarian National 
Student Fitness Test (NETFIT®), enabling both institutional feedback and national-level monitoring. 

Moving schools, moving Nations: Active school approaches across Europe   MÓNIKA KAJ 
       Hungarian Schoolsport 	  
       Federation, Budapest, Hungary

   ANDREAU RAYA 		
	  DEMIDOFF 
	  Deporte, Educación y Salud,  
	  Madrid, Spain

The Active and Healthy Schools (Centros Activos y Saludables) program is an institutional strategy 
implemented in educational high schools in the Community of Madrid to promote physically 
active and healthy lifestyles through a whole‑school, multi‑component intervention model. The 
program is structured around four behavioural domains — physical activity, nutrition, hygiene 
and health, and healthy leisure — and engages students, families, and school staff through 
transversal, systemic, and annual action plans integrated into the school’s educational framework. 
CAS operates through a tiered progression model (Bronze–Silver–Gold), each level involving 
approximately 40 hours of teacher training, diagnostic evaluation, iterative action planning, and 
processes of verification and accreditation aligned with international standards. 
The program is justified by global epidemiological trends indicating a significant rise in childhood 
overweight and obesity — from 4% in 1975 to over 18% in 2016 — and persistently insufficient 
physical activity, with four in five adolescents failing to meet WHO recommendations. Evidence 
suggests that comprehensive school-based interventions, integrating physical education with 
active breaks, active commuting, and structured recreational opportunities, can add 90–120 
minutes of moderate-to-vigorous physical activity (MVPA) to the daily school experience. 
Impact evaluation in 2025, based on 22 participating schools, demonstrates consistent positive 
outcomes across the educational community. For students, schools report improvements in 
physical activity engagement, nutritional habits, hygiene-related awareness, and adoption of 
healthy leisure behaviours. For families, increased awareness and reinforcement of active living 
and healthy eating patterns are observed. For school staff, gains are noted in understanding the 
relationship between physical activity and academic performance, the role of nutrition in learning, 
and the relevance of health education, alongside personal adherence to healthier lifestyles. When 
stratified by program level, Gold-level schools show the most substantial and systemic impact, 
Silver-level schools display consolidated progress with strengthened family involvement, and 
Bronze-level schools establish a foundation for future transformation.  
Overall, CAS represents a robust, scalable model for health promotion in educational settings, 
demonstrating measurable effects on behaviour, awareness, and institutional culture. Its 
comprehensive, multilevel design positions it as an effective response to the global challenges of 
physical inactivity and childhood obesity.

Moving schools, moving Nations: Active school approaches across Europe
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Results: The program scaled rapidly from 75 pilot schools in 2022/23 to 606 schools in 2025/26, 
reaching approximately 180,000 students across all regions and school types, including a 
significant proportion of disadvantaged communities. Participating schools showed favourable 
trends in fitness indicators, and around 50% of students achieved the recommended daily 
physical activity level, compared to approximately 20% in Europe. Teacher feedback also indicates 
improvements in student motivation, school climate and community engagement.
Conclusions: The Hungarian Active School Program illustrates how a centrally coordinated, 
incentive-based certification framework can successfully scale a whole-school approach to 
physical activity at national level. Its network-based model, combining quality development, 
monitoring and motivation, offers transferable lessons for other countries aiming to implement or 
expand Active School systems. The program highlights the importance of systemic support, local 
adaptation and cross-sector partnerships in creating sustainable change in school-based health 
promotion.

Keywords: Active School program; school-based intervention; physical activity promotion; youth 
health; policy implementation

  ERICA GOBBI    
       Department of Biomedical  
      Sciences, University of Padova,  
       Italy The Italian school system is characterized by a long-standing commitment to inclusive education,

with all students, including those with special educational needs (SEN), being fully integrated into
mainstream classes (Law 517/1977 and Law 104/1992). Within this framework, Physical Education
(PE) is a compulsory subject across all school levels and is recognized as a key context for promoting
students’ holistic development and social participation. Traditionally, PE in primary schools has 
been delivered by generalist teachers; however, recent policy reforms have introduced specialist 
PE teachers starting from the fourth grade, marking a significant shift in the Italian educational 
landscape (Law 234/2021).
In this context, the preparation of PE teachers for inclusion represents a crucial and evolving area.
Physical Education Teacher Education (PETE) in Italy has undergone several reforms and structural
changes over time, which have limited the consolidation of consistent and shared practices in 
preparing teachers for inclusive PE. More recently, a more structured model has been introduced,
including a postgraduate specialization pathway of 60 ECTS credits specifically oriented towards
teaching (DM 25th September 2023).
Against this background, the presentation explores how inclusion is addressed within PETE in Italy,
focusing on the relationship between national policy frameworks and the preparation of future 
teachers, through an analysis of policy documents, university curricula, and existing literature. 
To bridge the gap between teacher education and school practice, the presentation also draws on 
empirical data from a study involving 32 in-service PE teachers in the Veneto region (Visentin & 
Gobbi, 2021). Findings from this study highlight that, although students with special educational
needs (SEN) generally show high levels of participation in PE, teachers report several structural 
and pedagogical barriers to full inclusion. These include limited opportunities for co-teaching, 
insufficient collaboration with broader professional networks, and constraints related to space, 
equipment, and teaching organization. Notably, while co-teaching is perceived as highly valuable, 
it is only rarely implemented in practice.
Furthermore, the data suggest that teaching practices tend to rely on more structured and teacher-
centred approaches in challenging contexts, potentially limiting the adoption of more inclusive, 
student-centred strategies. This highlights the importance of specific training in inclusive 
pedagogies and teaching styles within PETE programs (Visentin & Gobbi, 2021).
Overall, the findings point to a persistent gap between inclusive policy intentions and classroom 
realities. This suggests the need for a more coherent and practice-oriented approach to PETE 
in Italy, strengthening the integration of theoretical knowledge, practical experience, and 
collaboration with schools and professionals.

Preparing Future Physical Education Teachers for Inclusion in Italy: From Policy 
Framework to Classroom Reality
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The German school system is stratified into three main tracks after primary school (ages 6-10). 
Students are typically sorted around the age of 10/11 years based on academic performance 
and parental preference. The Gymnasium prepares students for university via a rather rigorous 
academic curriculum culminating in the high school diploma. The Realschule offers a more 
practical education leading to an intermediate school leaving certificate, qualifying students 
for apprenticeships or further education. The Hauptschule focuses on basic skills and prepares 
students for entry-level jobs or basic vocational training with a basic (or first) school leaving 
certificate. However, there also are secondary and comprehensive schools (Sekundar- und 
Gesamtschulen) combining two or even all three tracks under one roof. Furthermore, Germany 
also boasts a strong “dual system” where students learn in both vocational schools (Berufsschule) 
and apprenticeships within companies. 
Regional variations exist, and there's ongoing debate about early tracking, with increasing calls for 
more inclusive school models. The system aims to cater to diverse abilities, yet since the first PISA 
studies at the turn of the milennium, large scale assessments of educational achievement have 
repeatedly revealed the ongoing difficulty in mitigating social inequalities in education.
The logic inherent in German teacher education, mirroring the stratified school system itself, 
presents significant challenges to ensuring equitable educational opportunities and participation, 
as well as to the realization of inclusive pedagogical principles. Teacher training programs 
frequently operate on a tiered basis, preparing educators for specific school types and thereby 
reinforcing assumptions about inherent differences in student aptitude. Consequently, these 
programs tend to offer limited opportunities to challenge pre-existing biographical perspectives 
and attitudes. This results in prospective teachers often experiencing confirmation of their 
biographical orientations (Ernst, 2018) and, furthermore, often receiving rather rudimentary 
training in inclusive pedagogical approaches, which scarcely prepares them adequately for 
working in diverse learning contexts or with heterogeneous learning groups.

Inclusive PETE training in a multi-track school system – contradictio in adiecto?   HELGA LEINEWEBER 
       University of Muenster,  
       Germany

   KATERINA JASANSKÁ 
        Charles University Prague,  
        Czech Republic Inclusive education has become a central priority of educational policy and teacher education 

across Europe. In the field of physical education, inclusive practice presents challenges, as 
teachers must respond to diverse physical abilities, health conditions, learning needs, and socio-
cultural backgrounds while ensuring meaningful participation for all students. Preparing future 
physical education teachers to address such diversity therefore represents a significant task for 
contemporary teacher education systems. 
In the Czech Republic, the Competency Framework for Graduates of Teacher Education was 
developed as part of a broader national reform aimed at strengthening the quality and coherence 
of initial teacher education. The framework was created through collaboration between teacher 
education faculties and the Ministry of Education, Youth and Sports in response to the long-
standing absence of a shared national description of the professional competencies expected 
of teacher education graduates. One of its central  objectives  is to support the preparation of 
teachers capable of creating inclusive learning environments and effectively responding to the 
diverse needs of learners.  
The framework conceptualizes teaching as a complex professional practice that integrates 
subject knowledge, pedagogical and didactic expertise, collaboration, and systematic reflection 
on teaching. Within this perspective, inclusion is understood as a cross-cutting dimension of 
professional competence rather than a separate or isolated skill. Graduates are expected to develop 
the capacity to adapt teaching strategies to diverse learners, design learning environments that 
enable the active participation of all students and critically reflect on the inclusiveness of their 
teaching practice. In the context of physical education, these competencies are particularly 
important for addressing differences in physical abilities, supporting students with disabilities or 
health limitations, and promoting equitable access to movement and sport activities. 
This paper presents the conceptual foundations of the Competency Framework and discusses its 
implications for inclusive physical education teacher education. By situating the Czech framework 
within a broader European perspective, the contribution seeks to foster cross-national dialogue 
on how teacher education systems can better prepare future physical education teachers for 
inclusive and diverse school environments. 

Inclusive Physical Education Teacher Education: A Cross-National Perspective
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This pattern extends to Physical Education Teacher Education (PETE). On the one hand, PETE 
programs tend to perpetuate traditional subject-cultural perspectives and frequently prioritize 
skill acquisition within a performance-oriented framework (cf. Stiller & Kahlert, 2021), which 
is arguably more appropriate for students in academically selective (Gymnasium) schools. 
Traditional (Western) sports continue to dominate curricula in many PETE programs, limiting 
space for innovative developments and diverse cultural influences in sport and movement-related 
activities. On the other hand, (prospective) PE teachers have been shown to partially either lack 
the professional attitudes or possess only limited competencies to adapt sport and movement 
offerings for underprivileged students, for those with limited access to sport, or those with 
disabilities/restricted physical abilities – a group frequently found primarily in schools with lower 
academic status – which potentially leads to exclusion in PE classes and beyond (Leineweber, 
2020). Against this complex backdrop, potential future developments in PETE to secure equitable 
learning opportunities and enable sport participation for all shall be discussed.

Ernst, C. (2018). Professionalisierung, Bildung und Fachkultur im Lehrerberuf. Rekonstruktionen zur biographischen   
      Entwicklung von Sportlehrkräften. Springer VS.
Leineweber, H. (2020). Inklusiver Sportunterricht - Anlass für Professionalisierungsprozesse von Lehrkräften? Meyer  
      & Meyer.
Stiller, T. & Kahlert, D. (2021). Die hochschulische Lehramtsausbildung im Fach Sport - kritische Reflexionen und  
     Alternativen. Zeitschrift für Studium und Lehre in der Sportwissenschaft, 4(1), 14-20.

  MARC CLOES
       University of Liege, Belgium

After obtaining a master’s degree and the qualification to teach physical education (PE) at upper 
secondary level in 1959 (University of Liège, Belgium), Maurice Piéron held a number of temporary 
teaching posts before completing his military service in Germany, during which he improved 
his English and learned German and Russian. He began working as a teaching assistant at the 
University of Liège in September 1962. He pursued his entire academic career there, becoming a 
full professor in 1988 and retiring in 2002.
Upon taking office, his ability to synthesise information, his exceptional memory, and his 
knowledge of languages - later expanded to include Spanish and Portuguese - soon led to his 
appointment as editor-in-chief of the Revue analytique d’éducation physique et sportive, a role 
that further broadened his connections with international academic institutions and colleagues. 
Naturally, such experience led him to become involved in the International Organization for 
Physical Education in Higher Education (AIESEP), founded in 1962. He held executive positions 
there for 40 years as secretary then vice-president.
Along with a few other pioneers, he was one of the driving forces behind the development of 
research in sports pedagogy, keen to provide a scientific basis for interventions in physical and 
sporting activities and for the training of physical educators. In the mid-1970s, he embarked on the 
analysis of PE teaching and followed the evolution of the main research paradigms in educational 
research. In parallel with his involvement in the AIESEP, and in collaboration with colleagues 
from other international organizations, he was a founding member and served as the inaugural 
President of the International Committee of Sport Pedagogy (ICSP; 1984–1992), where he played 
a key role in the pioneering development of the first international compendium of terminology 
in sport pedagogy.
Maurice Piéron is certainly one of the precursors of mixed methods, as he very early supported 
the combination of observational and declarative data collection in an ecological vision of the 
teaching-learning context. Towards the end of his career, he became increasingly interested in 
physical activity and youth lifestyles.
His publications directly influenced school practices both in French-speaking Belgium and 
abroad. Throughout his career, having clearly recognised the importance of publishing, he was 
particularly prolific compared to his contemporaries. By the time he retired, his CV included over 
350 publications, including several books translated into Spanish, Portuguese and Italian. He 
was also a tireless globetrotting lecturer who gave over 500 lectures, seminars, oral and poster 
presentations, as well as numerous course series across five continents. He supervised more than 
40 PhD students in Belgium, Portugal, Spain, and Mexico. This earned him, among other honours, 
an honorary doctorate from the prestigious Universidade Técnica de Lisboa.
Maurice Piéron passed away on 31 July 2025, at the age of 88, leaving a rich legacy for researchers 
in the field of sports pedagogy, which is available online to members of AIESEP.

In Tribute to Maurice Piéron: A Pioneer in the Global Development of Sport Pedagogy
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Global innovation in physical education is marked by a shift towards a more holistic, inclusive, 
quality and technologically integrated approach, moving beyond traditional competitive sports 
to prioritize lifelong health, mental well-being, and personalized learning. As global PE innovations 
trends against sedentary lifestyle and physical inactivity of children and youth we can consider: 
1. Supporting Internationalization of PE; 2. Building Active Schools, 3. Focusing on Quality 
Physical Education, 4. Developing Physical Literacy in PE, 5. Accepting Inclusion in PE, 6. Using 
New Technologies and Artificial Intelligence in PE and 7. Implementation of Holistic Educational 
Strategies in PE

In my part of FIEPS symposium I would like to be focused only on these two selected trends:

Focusing on Quality Physical Education

Quality Physical Education (QPE) is the planned, progressive, inclusive learning experience that 
forms part of the curriculum in early years, primary and secondary education. In this respect, QPE 
acts as the foundation for a lifelong engagement in physical activity and sport, helps children 
and youth acquire the psychomotor skills, cognitive understanding, and social and emotional 
skills they need to lead a physically active life (UNESCO 2015). QPE is composed from two type of 
factors - external and internal factors. International organisations made many projects focused on 
QPE development. The biggest project focused on monitoring of QPE from last period was 4th PE 
Worldwide survey on QPE administrated during the years 2017 to 2022 by UNESCO in cooperation 
with FIEPS and Loughborough University. In 2024 UNESCO published official report The global 
State of Play – Report and Recommendation on Quality PE. Key presented results were: Lack of 
funding – 63,8% of countries append less of their education budget on PE; Lack of time – 32,2% of 
upper secondary school and 34,7 % of lower secondary school student meet the minimum criteria 
of 180 minutes of PE per week; 52,6 % of primary school students meet the minimum requirement 
of 120 minutes of PE minutes per week; Lack of Inclusion – 1 in 3 students with disabilities have 
no access to PE; Lack of Training – only 44,7 % of PE teachers in primary schools are PE specialist.

Experience with Tandem Teaching in Primary Physical Education   BRANISLAV ANTALA 
       Vice-President of FIEPS,  
       Comenius Universtiy,  
       Bratislava, Slovakia

   AMIKA SINGH       
        Mulier Institute, Utrecht,  
       Netherlands Despite decades of evidence on the benefits of physical activity for children's health, cognitive 

development, and well-being, inactivity among school-aged children remains a persistent 
global challenge. Cross-national comparisons reveal striking variation in children's activity levels, 
pointing to the role of structural and policy conditions, and raising productive questions about 
what can be learned across borders.
This talk explores what it takes to translate this evidence into sustainable school practice, organised 
around two complementary frameworks. First, physical literacy - a holistic concept integrating 
physical, psychological, social, and cognitive dimensions of movement - develops across multiple 
contexts: at home, in sport, in public space, and at school. Each context plays a distinct role in 
a child's movement journey, and no single setting carries this responsibility alone. The school's 
contribution is to provide high-quality, inclusive physical education as a pedagogical foundation, 
while acting as a meaningful partner in a broader, multi-sectoral effort to support lifelong physical 
activity.
Second, and equally important, is what happens outside PE in the school context. Active 
breaks, physically active lessons, active travel, lunchtime play, and extracurricular movement 
opportunities collectively represent the larger share of physical activity during the school day. 
Yet these are often the first to be squeezed by academic pressure and timetable constraints. 
These moments are not merely supplementary: they support concentration, self-regulation, and 
social development, and are critical for reaching children least likely to be active outside school. 
Sustaining them requires deliberate school policy, trained staff, and a culture in which movement 
is seen as integral to learning rather than in competition with it.
Drawing on recent research, the talk examines the gap between evidence and practice and what 
it would take to make active schools the norm, across diverse national contexts, rather than the 
exception.

Active Schools, Lifelong Movement: Translating Evidence into School Practice



14

  GABRIELA LUPTÁKOVÁ
       General Secretary of FIEPS,  
       Comenius Universtiy,  
       Bratislava, Slovakia

The delivery of Quality Physical Education at the primary level is frequently challenged by 
the perceived lack of specialized training among generalist teachers. Tandem teaching, the 
collaboration between generalists and specialists (PE teachers or sports coaches), has emerged as 
a strategic solution. This presentation summarizes a multi-phase research trajectory (2025 - 2026), 
examining the structural dynamics, pedagogical integration, and objective student outcomes 
of various tandem models in Slovakia and North Macedonia. The research utilizes a dual-lens 
approach: (1) An international comparative study of 618 generalist teachers assessing perceived 
preparedness, systemic support, and role division across different national structures; and (2) 
A national quasi-experimental trial (N = 266 students, grades 1–4) in Slovakia comparing five 
instructional configurations on motor competencies, physical fitness, and self-reported physical 
literacy over a five-month intervention.
International findings reveal that the structure of the partnership is a primary determinant 
of success. The North Macedonian PE teacher-led model demonstrated significantly higher 
core curricular integration and cross-curricular PE content compared to the Slovakian model. 
This sustained collaboration fostered significantly higher teacher preparedness and shared 
pedagogical responsibility, whereas the Slovakian rotational coach model often led to "vertical 
specialization" and delegated tasks, rather than collaboration. Nationally, while no single model 
proved universally superior for all student outcomes, configurations involving internal PE 
specialists or assistant teachers showed more favorable gains in strength and endurance. Notably, 
a "paradox" was identified in the generalist teacher + coach model: while effective for objective 
motor skills, it was associated with a decline in students' self-perceived physical literacy.
The synthesis of these studies suggests that effective tandem teaching requires more than just the 
presence of a second adult; it requires sustained, internal partnerships and dedicated co-planning 
time to ensure pedagogical synergy. To move toward a sustainable "Active School" culture, policy-
makers should prioritize models that support the co-professionalization of the generalist teacher, 
leveraging the specialist's expertise to integrate movement across the entire curriculum rather 
than treating PE as an isolated, delegated task.

Experience with Tandem Teaching in Primary Physical Education

  ILARIA FERRARI         
   EHRENSBERGER  
       University of Teacher  
       Education, Zurich, Switzerland

  JESSICA SÜSSENBACH  
    Leuphana University,  
      Lueneburg, Germany

  THOMAS MLINEK 
       FIT Sport Austria, Vienna,  
       Austria

In many Western European countries, all-day schools have become the norm in recent decades. 
However, they differ in terms of their binding nature and type of organization. Nevertheless, 
there are overarching objectives such as individual support, changing the learning culture, 
social learning, and strengthening the participation of children and young people, among 
others. Exercise, play, and sports activities are among the most common and popular activities 
in all-day schools. However, there is still room for improvement in terms of staff qualifications, 
quality standards, and the design of the premises. With a view to international knowledge and 
experience exchange, the workshop will compare the state of all-day school development in 
sports in Germany, Austria, and Switzerland. The following three key questions will be the focus of 
the workshop and will be answered by the three speakers and discussed with the plenary: 

    1. What is the current situation regarding sports and all-day schooling in each country?

    2. What positive examples of good practice can be reported?

    3. What is the educational policy framework for the development of all-day schooling?

All-day schools in Europe – an opportunity for more exercise and sports?  
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Today, Health-Enhancing Physical Activity (HEPA) is a policy paradigm enshrined in key 
documents adopted by the World Health Organisation (WHO), the European Union (EU) and 
others. In addition to being a powerful tool to reorient public policies towards a stronger focus 
on participation for the entire population, it has also inspired the academic work and frontline 
interventions of some members of CEREPS. But where do we come from and how to we get to 
where we are now? This keynote speech will provide some answers from the perspective of an 
eyewitness who has accompanied the process over several years. Under the title Spurensuche/
Forensics, we shall retrace the origins and evolution of the HEPA paradigm in the European context 
during a quarter century (2000–2025). For while this concept originates in the WHO, its application 
within Europe has the benefit of drawing upon more hands-on instruments of intervention. As an 
alternative to traditional sports policy, the HEPA paradigm is an alternative to concepts defined 
by the sports movement, with a focus on competitions, where opportunities to host international 
events and gain medals are seen as benchmarks of successful policies. If these two models are 
paradigmatically opposite, there is a case for focussing on what happened in the EU between 
the European Year of Education through Sport (2004), when a large-scale review of scientific 
knowledge was financed under the heading Young People’s Lifestyle and Sedentariness, and the 
adoption of a an EU Council Recommendation (the highest level of EU soft law) ‘on promoting 
health-enhancing physical activity across sectors.’ We shall see how scientific knowledge was 
packaged for policy innovation, and how a legal framework excluding harmonisation of national 
legislation was used for setting up a HEPA policy, with the development of EU Physical Activity 
Guidelines (2008) being a major step on the way alongside practice experimentations focusing 
on local multi-stakeholder networks, based on input rather than formal powers. We will also 
look critically at the current reporting and evaluation framework and ask what could have been 
done differently, with a focus on the mission of CEREPS, including physical activity and physical 
education in formal and non-formal settings and the role of the sports movement as a civil society 
actor bringing its resources and expertise to the table as part of local multi-stakeholder networks.

Kornbeck, J. (2018) Health-friendly sport policy: an emerging soft law doctrine. In: Anderson, J.; Parrish, R. & García  
      García, B. (eds) Research Handbook on EU Sports Law and Policy (pp. 49-78). Cheltenham: Edward Elgar.
Naul, R. & Kornbeck, J. (2026) Sport development and young people: the role of international and supranational  
      organisations. In: Lindsey, I.; Strittmatter, A.M.; Sam, M. & Rich, K. (eds) Routledge Handbook of Sports
     Development (pp.103-125). 2nd edition. London et al.: Routledge.

Forensics: Retracing the origins and evolution of the HEPA (health-enhancing physical 
activity) paradigm in the European Context (2000–2025)

   JACOB KORNBECK 
       University of Lille, France /  
       Free University of Brussels, ULB,  
       Belgium

ICOACHKIDS is a global movement with a vision of a world where EVERY child has access to 
positive sport experiences that foster a love for sport, play and physical activity. Its mission is to 
promote sport policy, education and practice that PUTS KIDS FIRST.
ICOACHKIDS started as an Erasmus+ project in 2016, focusing on evidence-based best practice 
for children aged 5-12 years. With continued Erasmus+ support, it has since extended to include 
adolescents, aged 13-18 years, and then focused on a more in-depth look at young girls (aged 5-12 
years). The current project is aimed at teenage girls (aged 13-18 years).
The symposium at the CEREPS Summit will examine the Youth Sport landscape, asking attendees 
to identify how sport, physical activity and physical education can engage and inspire the next 
generation(s) of participants, coaches and PE teachers.
Attention will be drawn to the ICOACHKIDS Pledge and the centrality of elevating the voice of the 
young person to ensure that the needs and wants of the individual and the group are not only met 
but that they can thrive. This will challenge the practitioner to set an inclusive environment and 
to have a skill set that delivers for the young person. This has implications for the education and 
training of PE teachers, sports coaches and activity leaders.
Examples of how this practice is delivered on the ground in Germany will be presented, with a 
specific focus on Basketball. The impact on the ground in Ireland will also be highlighted.
Time will be available for questions, answers and for attendees to identify next steps in their 
personal practice.
The symposium will conclude with signposting to ICOACHKIDS resources and those available in 
Germany (via DSJ and Basketball) and in Ireland via Sport Ireland.

ICOACHKIDS – The story to date and what happens next!   KATHARINA MORLANG 
       German Sports Youth (dsj),  
       Frankfurt, Germany

   TIM BENTJES     
       German Basketball Federation,  
       Hagen, Germany

   DECLAN O'LEARY 
       Sport Ireland Coaching, Dublin,  
       Ireland & ICOCHKIDS
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  KRISTY HOWELLS 
    Canterbury Christ Church  
      University, UK

Early childhood education is a cornerstone of lifelong health, learning and equity. In the UK, early 
years provisions have  undergone significant development, yet persistent inequalities remain, 
challenges that resonate across Europe. Comparative perspectives highlight opportunities to 
learn from each other's successes and address shared priorities.
This keynote introduces CHIME (Children's Health, Inclusion, Movement and Education), a 
framework designed to connect research evidence with policy and practice. Drawing on UK and 
European examples, the talk will explore three themes:

    • How early years settings can better promote children's health and wellbeing;

    • How inclusive approaches can reduce inequalities and support diverse learners;

    • How movement, play and physical activity enhance development and learning. 

By positioning CHIME as both a conceptual and applied framework, the keynote invites academics, 
practitioners and policymakers to consider how interdisciplinary research can inform real-world 
solutions. Together, these perspectives offer a pathway to building early childhood systems that 
are healthier, more inclusive and more resilient across Europe.

CHIME for Early Childhood: UK and European Perspectives on Education, Health and 
Inclusion.

  JACOB KORNBECK 
      University of Lille, France / Free  
      University of Brussels, ULB,  
      Belgium     

  NILS NEUBER 
    Willibald Gebhardt Institute /  
      University of Muenster,  
      Germany

  ERIN GERLACH 
    CEREPS, University of  
      Hamburg, Germany 

  BILJANA POPESKA 
    EUPEA, University of Goce  
      Delčev, Shtip, North Macedonia 

  UWE PÜHSE
      UNESCO Chair, Basel,  
      Switzlerland

Children’s and young people’s participation in sport represents a significant area of inquiry and 
intervention at the intersection of education, public health, youth development, and social policy. 
Across both school and club contexts, sport has the potential to contribute to physical literacy, 
health promotion, psychosocial well-being, social inclusion, civic learning, and the development 
of personal and interpersonal competencies. 
At the same time, children and youth sport is shaped by increasingly complex societal conditions, 
including shifting patterns of participation, persistent inequalities in access and engagement, 
growing concerns regarding mental health, intensified performance pressures, and broader 
questions about the educational and developmental purposes of organised sport. Against 
this background, there is a clear need to critically reconsider how children and youth sport is 
conceptualised, organised, and sustained across institutional settings.

The final panel discussion, “New Horizons for Children and Youth Sport in Schools and Sport 
Clubs,” is conceived as a reflective and forward-looking forum addressing these challenges and 
possibilities. Bringing together the perspectives of Jakob Kornbeck (University of Lille, France / 
Free University of Brussels, ULB, Belgium), Nils Neuber (Willibald Gebhardt Institute / University 
of Muenster, Germany), Erin Gerlach (CEREPS, University of Hamburg, Germany), Biljana Popeska 
(EUPEA, University of Goce Delčev, Shtip, North Macedonia), and Uwe Pühse (UNESCO Chair, Basel, 
Switzerland), the panel offers a valuable opportunity to examine emerging directions in the field 
from complementary scholarly, pedagogical, and policy-oriented viewpoints. As indicated in the 
conference programme, the discussion is positioned as the concluding exchange of the summit, 
thereby inviting not only synthesis, but also critical projection toward future agendas for research, 
policy, and practice. 
The notion of “new horizons” is understood here in both conceptual and practical terms. 
Conceptually, it invites reflection on how children and youth sport may move beyond narrow 
understandings centred exclusively on participation rates, competition structures, or performance 
outcomes. Practically, it calls for renewed attention to the quality, meaning, accessibility, and 
educational value of sport experiences in the everyday realities of schools and sport clubs. From 
this perspective, the panel will explore how these two settings may be understood not as separate 
or competing domains, but as interconnected pedagogical and social environments with shared 
responsibility for fostering inclusive, safe, meaningful, and developmentally appropriate forms of 
sport participation.
Particular attention will be given to questions concerning the future relationship between 
sport, education, and health; the balance between excellence and inclusion; the role of sport 
in responding to social diversity and inequality; and the forms of collaboration, leadership, and 
institutional design required to support sustainable innovation. The discussion will also consider 

New Horizons for Children & Youth Sport in Schools and Sport Clubs
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how contemporary European and international debates on childhood, youth, physical activity, 
and educational quality may inform more coherent and responsive approaches to sport provision.
Overall, this panel seeks to contribute to a deeper understanding of how children and youth sport 
in schools and sport clubs can be reimagined under contemporary conditions. By engaging a 
range of perspectives, it aims to stimulate critical dialogue on how future-oriented sport systems 
may better serve the developmental, social, and educational needs of children and young people.

POSTER PRESENTATION

TRANSLATING AND ADAPTING AN 
EVIDENCE-BASED INCLUSIVE 
 PHYSICAL ACTIVITY INTERVENTION  
FOR STUDENTS WITH DISABILITIES:  
THE BURN 2 LEARN GERMANY PROJECT

  Manuel Leitner 
     Institute of Sports and Sport Science (IfSS),  
     Karlsruhe Institute of Technologie (KIT), Germany

 
    (in collaboration with Bettina Barisch-Fritz,  
    Janina Krell-Rösch)    

PHYSICAL ACTIVITY ENJOYMENT  
OF CHILDREN IN GERMAN  
ALL-DAY PRIMARY SCHOOLS

  Ida Noetzel
     Paderborn University, Germany

EDUCATIONAL AND VOCATIONAL 
PATHWAYS IN ELITE PARA SPORT: 
AN ANALYSIS OF THE GERMAN 
PARALYMICS-TEAM PARIS 2024

  Laura van de Loo, Sebastian Wieber, 
     Barbara Halberschmidt & Helga Leineweber 
     University of Münster, Germany

DEVELOPMENT OF A FIDELITY 
ASSESSMENT TOOL FOR SCHOOL-BASED 
OBESITY INTERVENTIONS: A DELPHI 
STUDY

  Evangelia Zacharia & Manolis Adamakis  
     University of Athens, Greece

THE DEVELOPMENT OF THE PHYSICAL 
EDUCATION CURRICULUM IN TURKEY:  
FROM HISTORY TO THE PRESENT

  Gıyasettin Demirhan
     Hacettepe University, FSS-PETE, Beytepe,  
     Ankara, Türkiye

ECA
1

ECA
2

ECA
3

PROFESSIONAL DEVELOPMENT FOR 
AFTERSCHOOL PROGRAMS

  Nicole Satzinger, Kathrin Aschebrock,  
     Ida Noetzel & Miriam Kehne  
     Paderborn University, Germany
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PREDICTING EXTRAORDINARY  
ATHLETIC ACHIEVEMENT BY  
MANIFOLD DATA COLLECTED IN 
CHILDHOOD AND EARLY ADOLESCENCE  
IN SPORTS-FOCUSED SCHOOLS

  Chiara Feldhaus
     Institute of Sports and Sports Science, Karlsruhe    
     Institute of Technology, Karlsruhe, Germany 
     
     (in collaboration with Markus Daniel Feuchter,  
     Moritz Breit, Franzis Preckel)
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GETTING TO THE SUMMIT CONFE-
RENCE VENUE

At Akademie Franz-Hitze-Haus, Kardinal-von-
Galen-Ring 50, 48149 Münster (https://www. 
franz-hitze-haus.de/tagungshaus)

AIRPLANE
Münster/Osnabrück International Airport (FMO) 
offers a select number of connections and located 
on the outskirts of the city, is about 30-40 minutes 
away by bus (€7.50) or taxi (€40-50). Regulary 
shuttle services from and to train station Münster 
are available via bus line S50 (fast line) and R51 
of Regionalverkehr Münsterland GmbH (RVM). 
Help with details regarding bus tickets is 
available at the airport service point. 

Düsseldorf International Airport (DUS) offers 
many connections to cities across Europe. It takes 
about 90 minutes by train to reach Münster. 
Train fares are around €30. Every 60 minutes 
regional train “RE 2” offers a direct service 
from the airport train station to Münster Central 
Station. You can search for connections and 
buy tickets in advance on the German Railway 
website https://int.bahn.de/en/ Search for 
Connections from DUSSELDORF AEROPORT to 
“Münster(Westf) Hbf”.

Frankfurt International Airport (FRA) is also an 
option if you cannot find suitable connection to 
DUS or FMO. From “Frankfurt am Main Flughafen 
Fernbahnhof”, the long-distance train station, to 
“Münster(Westf) Hbf” there are hourly direct fast-
train (ICE) connections that cost about 70 Euro. 
Travel time is about 3 hours, connections and 
tickets can be found here https://int.bahn.de/ 
en/ 

TRAIN
Münster, of course, can also be reached by train 
service if you are not traveling by airplane to 
one of the mentioned airports. Find connections 
and tickets here https://int.bahn.de/en/ 

GETTING TO AKADEMIE FRANZ-HITZE-HAUS 
FROM MÜNSTER CENTRAL STATION
From Münster Central station (Hauptbahnhof), 
you can reach the conference venue (Akademie 
Franz-Hitze-Haus) by bus, or taxi cab. Take Bus 
#2 which departs in front of the Central Station on 
platform C1, headed toward “Alte Sternwarte” 
and disembark at stop “Franz-Hitze-Haus” (3,20 
Euros; about 25 minute travel time). A taxi cab 
from the Central Station to the conference venue 
costs about 15 Euro.
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